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Abstract
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Infusing Diversity into an Entry Level
Psychology Course
Many universities now have diversity
as part of their mission statement and goals.
In fact, the Association of American Colleges
and Universities (AAC&U, 2000) reports
that 62% of participating colleges in a
national survey require the study of diversity
in order to obtain an undergraduate degree.
Most colleges and universities explicitly state
that they want to “embrace” and/or “promote
diversity” in their mission statements
(Rozado & Arkins, 2018). “Diverse learning
environments help students sharpen their
critical thinking and analytical skills; prepare
students to succeed in an increasingly diverse
and interconnected world; break down
stereotypes and reduce bias; and enable
schools to fulfill their role in opening doors
for students of all backgrounds” (U. S.
Department of Education, 2016, p. 5).
Creating an environment where students are
exposed to a wide range of diversity in
different contexts prepares students for future
success in their careers, because the
American
workforce
is
becoming
increasingly diverse (Hyman & Jacobs,
2009). According to Burns et al. (2012), as of
June 2012, people of color made up 36% of
the workforce in the United States. By 2050,
within the United States, there will no longer
be any racial or ethnic majority group, which
also highlights the importance of
understanding diversity as a part of normal
interactions in our society. To ensure that
businesses and companies are able to find the
most talented labor force available, they must
recruit potential employees from diverse
backgrounds and experiences (Burns et al.,
2012; Hyman & Jacobs, 2009).
Given that students will be required to
interact with diversity in the form of
coworkers, employers, and employees in an
effective way, infusing diversity into the
curriculum is one way to expose students to
the necessary skills needed for success once
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they graduate. Diversifying the curriculum
becomes even more important when there are
not many faculty or students of color
(Sciame-Giesecke et al., 2009). Many faculty
are committed to providing exposure to
diversity within the curriculum but face
obstacles with a lack of development and
training on just how to accomplish this,
especially when many faculty have not been
previously exposed to diversity within their
chosen field of study (McHatton et al., 2009).
In addition, some faculty find dealing with
diversity in the classroom difficult, especially
when the discussion may highlight student
bias and create difficulties for the professor
in dealing with those incidents (Boysen et al.,
2009; Curtis-Boles et al., 2020). Curtis-Boles
et al. (2020) found that often faculty are not
prepared to deal with difficult conversations
about diversity, e.g., race, power, and
intersectionality, often responding poorly or
not at all within the classroom with themes of
racial tension and resistance to diversity. This
failure to handle these kinds of discussions
and address racism in the classroom are often
seen as microagressions (Sue, 2015). Further,
not all students are open to discussions about
diversity and bring their own biases into the
classroom (Gordon et al., 2019). Despite
these concerns, integrating diversity into
course curricula is important. We need to
ensure that students not only have an
understanding of diversity, but that they are
able to demonstrate that understanding in
their collegiate work (Gordon et al., 2019).
This document highlights one professor’s
journey to infuse diversity into an existing
course
in
psychology,
Lifespan
Development.
College provides many experiences
with diversity that influence a student’s
openness to diversity during their first year in
college, especially for White students
(Pascarella et al., 1996). Attending college
provides unique opportunities for students to
have friendships and interactions with
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students, faculty, and staff from diverse
backgrounds (Bowman, 2013). Within the
field of psychology, the Universal
Declaration of Ethical Principles calls for
establishing cultural competence and
diversity into training, practice, and research
(Tracey, 2005). In support of these principles,
the content taught in psychology courses
lends itself nicely to the discussion of
diversity. Similar to a liberal arts curriculum,
psychology provides opportunities for
students to explore and discuss important
societal issues (Waterman et al., 2001).
Boysen (2011) found that 87% of the
programs
in
psychology
surveyed
incorporated diversity in their curriculum.
However, this percentage has increased; in
contrast, Buskist et al. (2002) (as cited in
Boysen, 2011) previously found that 73% of
programs in psychology included diversity,
showing an increase in the inclusion of
diversity within the past decade. Psychology
provides an excellent opportunity to weave
diverse content, objectives, and pedagogy
into the curriculum (Tracey, 2005).
Infusing Diversity into a Lifespan
Development Course
Several years ago, a number of
professors serving on a faculty diversity
committee at a regional, comprehensive
liberal arts college collaborated in the attempt
to add a diversity designation to the
curriculum. A diversity designation, or ddesignation, at that university signifies that
the professor has infused diversity
curriculum into their course that includes
content, pedagogy, and issues of diversity
and social justice. Workshops were provided
to help faculty begin this process.
Typical coverage of diversity within a
psychology course
The first step in the d-designation
process was to review pertinent literature and
learn what topics of diversity are typically
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introduced and taught in a psychology
course. Boysen (2011) surveyed 325
psychology programs listed in the American
Psychological Association’s (APA) Graduate
Study in Psychology. He found that “87% of
the instructors addressed diversity; race was
the most common form of diversity covered
(92%), followed by disability (83%), gender
(80%),
sexual
orientation
(71%),
socioeconomic status (59%), age (55%),
nationality (50%), religion (49%), and other
(2%)” (Boysen, 2011, p. 90). Other topics
frequently addressed included racial bias
(Denson, 2009; Case, 2007), empathy (Gurin
et al., 2004), structural oppression in the
United States (Case, 2007), privilege
awareness (Case, 2007), fostering comfort in
social interactions with members of a
different racial/ethnic group (Cole et al.,
2011), intergroup anxiety (Cole et al., 2011),
and willingness to act against racism (Cole et
al., 2011).
The Redesign Approach – Content
The focus of the redesign in lifespan
development involved two important areas
within the course – content and pedagogy. To
adapt the content, the instruction
methodologies of each lecture were reviewed
and cross-referenced with those methods
outlined in the literature with the objective of
explicitly including issues of diversity. The
following description provides a topical as
opposed to a chronological approach to
infusing diversity into the content of the
Lifespan Development psychology course.
Introduction Lecture. In the first
lecture, an Introduction to Lifespan
Development, we chose to expand on the
famous contributors to the field of
developmental psychology. Previously, we
would only cover the biographies of
contributors to the “major” theories in
developmental psychology, e.g. Jean Piaget
(cognitive development), Sigmund Freud
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(personality development), Erik Erikson
(psychosocial theory of development), B. F.
Skinner (operant conditioning), Ivan Pavlov
(classical conditioning), Konrad Lorenz
(ethological theory), Uri Bronfenbrenner
(ecological theory), and Lawrence Kohlberg
(moral development). After the literature
review, we decided to include contributors
who were not exclusively white or male but
rather who were women or contributors of
color. We were also sure to emphasize why
their stories were not more well known. This
allowed for a discussion about race, religion,
and privilege. Female contributors included
Mary Whiton Calkins, the first woman to
earn a Ph.D. at Harvard under the direction of
William James but who was refused the
degree. She was also the first woman
president of the American Psychological
Association (APA, 2011). Also included
were Karen Horney, founder of feminist
psychology; Anna Freud, considered a
pioneer in the treatment of children; Melanie
Klein, creator of play therapy; Mamie Phipps
Clark, research in children’s attitudes
towards race; Eleanor E. Maccoby, research
in the divorcing families; Margaret Floy
Washburn, first woman to receive a doctorate
in psychology and past president of the
American Psychological Association; and
Mary D. Ainsworth, renowned for her work
on emotional attachment in children. For
male minority contributors, we sought to
include Francis Sumner, the first African
American to receive a doctorate degree at an
American university; Kenneth Eliza Clark,
an expert witness in Briggs v. Elliot, which
led to the monumental Brown v. Board of
Education court ruling that deemed the token
phrase “separate but equal” illegal in the
education sphere; John Garcia, a Latino
psychologist known for research on taste
aversion; Carlos Albizu Miranda, a Puerto
Rican Psychologist and activist, promoting
the need for increased sensitivity in treatment
of Hispanic clients; and Thomas A. Parham,
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research in the psychology of Black and
African American’s struggle for identity.
Nature-Nurture Lecture. In the
nature-nurture lecture, we introduce the
diathesis-stress model (Walker & Diforio,
1997), the liability threshold model (Carey,
n.d.), and epigenetics (Lester et al., 2014).
For all three models, the professor facilitates
a discussion on how a person’s genetics or
biological vulnerabilities – in addition to
environment and lifestyle – can potentially
lead to the development of an emotional or
psychiatric disorder. With the emphasis on
diversity, we now include a discussion on
those environmental stressors that are more
prevalent with racial and ethnic minorities
(National Research Council [US] Panel on
Race, Ethnicity, and Health in Later Life,
2004). These include the chronic effects of
stress on the body and immune system
(Garza, 2015), which may be related to
economic disadvantages (Jang et al., 2010).
Poverty and socioeconomic indicators,
including housing, exposure to education,
access to excellent and preventative
healthcare (Timmermans & Haas, 2008;
Reyes et al., 2013; Agency for Healthcare
Research and Quality, 2012), and a lack of
trust towards the medical community
(Smedley et al., 2003). Finally, as part of this
section, we review teratogens and take the
opportunity to highlight the relationship of
socioeconomic status (SES) and exposure to
teratogens and other potentially hazardous
conditions (Bradley & Corwyn, 2002). In
fact, this additional discussion with respect to
diversity also serves to demonstrate that these
life experiences – including poverty, lack of
access to health care, etc. – not only impacts
the individual, but also has the potential to
negatively impact developing fetuses as well.
Aging and Longevity. As the United
States’ population is living longer, women
continue to outlive men (Austad, 2006), in
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large part due to the increased frequency of
heart-related issues associated with being
male (Beltrán-Sánchez et al., 2015).
Beginning in the womb, women seem to have
an advantage with respect to health thanks to
higher levels of estrogen. Estrogen appears to
play a role in a stronger immune system for
women (Khan & Ahmed, 2016) and
protection from cardiac health problems
(Barrett-Connor & Bush, 1991). In fact,
women outlive men an average of 5 to 6 years
(Kirkwood, 2010). Thus, in service of our
focus on diversity, in this lecture, we also
included literature on women’s longevity
throughout the lifespan, beginning in utero
when female fetuses are less likely to
miscarry as compared to male fetuses (RojasBurke, 2010). In general, these gender
differences in mortality are more pronounced
at certain points in the lifespan (Perls &
Fretts, 1998). With the onset of puberty, there
is an increase in deaths due to motor vehicle
accidents, homicide, cancer, and drowning.
Men are much more likely, as compared to
women, to die from a car accident or a
completed suicide. In addition, men are more
likely to suffer from substance use disorders
and heart attacks. As a result, in the lecture,
we chose to explore the reasons for this
difference with a focus on how those rates are
impacted by a history of smoking (BeltránSánchez et al., 2015). Women’s heart
problems do not typically begin until
menopause. For men of color, there is an
increased likelihood for racial discrimination
and oppression, which is occasionally linked
to an increase in unhealthy behaviors, e.g.
alcohol use (Kwong et al., 2015). By 2030,
the rates of cancer will increase significantly,
with a 99% increase for minorities as
compared to a 31% increase for White older
adults (Smith et al., 2009). Finally, women
are able to receive social support from friends
and colleagues as well as provide support as
they are more likely to emphasize nurturance
and emotional expressiveness (Barbee et al.,
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1993),
whereas
males
emphasize
achievement, autonomy, and emotional
control, making it more difficult to give and
receive social support. Social ties and
relationships and the quantity of those
relationships are associated with longevity
(Blue, 2010). These sex, gender, and racial
differences highlight differences in the aging
process in diverse populations.
Cognitive
Development
and
Educational Opportunities. After the
cognitive development lectures on the works
of Piaget (Wadsworth, 1996) and Vygotsky
(Vygotsky, 1978), we dedicate time to
examine how diversity issues impact the
education that children receive in the public
American school system. The United States’
national and state governments invest
millions of dollars to be able to offer public
and free education for our nation’s students,
but this money has not translated into better
or equitable educational outcomes across the
United States (Cook, 2015). As the number
of students of color continues to increase, the
United States local governments are unable
to keep up with a rapidly changing population
or provide an adequate education that serves
the majority of its students. Furthermore, due
to the fact that public schools are primarily
funded by local taxes, the SES and the wealth
of the residents of cities and towns largely
dictate the resources and facilities afforded to
neighborhood public schools (Cook, 2015).
Blacks do not have the same educational
opportunities that are afforded to whites due
to a host of circumstances including income
levels, health, education levels of the parents,
and more frequent involvement with the
justice system. Therefore, SES and local
funding play a major factor in the inequitable
funding and resulting resources, curricular
opportunities, and education for minorities.
As a result, if it were not for inequitable
educational opportunities, then theoretical
factors like gender, racial, social, linguistic,
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or cultural differences would not interfere
with the education that each and every
American child would receive, giving
children an equal opportunity to learn (Banks
& Banks, 2016).
In addition, research indicates that
black parents do not expect their children to
attain as much from their education as their
white counterparts, possibly leading to a selffulfilling prophecy and less positive attitudes
towards school and education (Cook, 2015).
Differences between black and white
children can be seen starting at the age of 2 in
a number of skills, including “receptive
vocabulary,
expressive
vocabulary,
matching, early counting, math, color
knowledge, numbers and shapes” (Cook,
2015). Furthermore, white children are read
to by family members at a rate of 3 or more
times per week, as compared to black
children. The author theorizes that black
parents may not have access to books with the
same frequency, are too busy with their job
obligations, are less comfortable reading, or
that children’s books may not be as
interesting to black children as the children
featured are overwhelmingly white.
Furthermore, both black and white children
are likely to be enrolled in day care, but black
children are more likely to be enrolled in
poorer quality day care. Nonetheless, what
has been demonstrated is that black students
show disparities in reading, mathematics,
science, cognitive flexibility, and approaches
to learning, and do not score as high on the
SAT for both math and verbal as compared to
white students (Cook, 2015).
Once formal schooling begins, black
children are more likely to be held back
despite the fact that research has not proven
that it is helpful to do so (Cook, 2015).
Disparities in discipline were also noted by
Cook (2015), showing that black students
receive more in-school and out-of-school
suspensions and expulsions, as compared to
their white peers. Further, black students are
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three times more likely to drop out of school
before attaining their high school diploma as
compared to white students. A large
percentage of minority students come from
low-income households. Black children are
less likely, as compared to both Hispanic and
White children, to have at least one parent
with employment and are more likely to live
in unsafe and low income neighborhoods,
thereby attending lower income schools.
“With a mix of race, poverty and family
structures, lower math and reading
achievement, behavioral problems, grade
retention, obesity, risky sexual behavior,
greater risk of illness, greater risk of
interpersonal or self-directed violence,
creates a difficult cycle to achieve and excel”
(Cook, 2015). These trends continue and
follow black students showing disparities at
every level. Black students are twice as likely
to drop out of high school. If attending a 4year college, 40% of black students graduate
within 6 years, as compared to 60% of whites.
Some interesting research on gender
is also presented. Historically, studies have
shown that males have tended to outperform
females in the areas of math (Halpern et al.,
2007), but those differences have declined in
recent years (You, 2010). Male students
report that they are more confident in the
areas of math, computers, and sports (Harter,
2006; Perry & Pauletti, 2011). Female
students have shown more competence in
reading, english, music, art, and social
studies. The authors conclude that the
differences reported are more than “real
differences” in abilities, suggesting that other
factors, like gender stereotyping, might help
explain them. In a meta-analysis examining
differences between males and females on a
variety of variables, Hyde (2005) concludes
that men and women are similar on most
variables, with the exception of skills like
motor behaviors. Male students are better at
spatial tasks and math word problems (Perry
& Pauletti, 2011), but there is a trend where
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female students receive higher marks in
school in every subject, including science and
math (Dwyer & Johnson, 1997). Female
students outperform male students in verbal
skills, reading, and especially in writing (Bae
et al., 2000; Mullins et al., 2003; Perry &
Pauletti, 2011). At the same time, girls are
more likely to avoid competition, choose
problems that are easier, have lower
expectations as compared to boys, and
experience more anxiety related to math
performance (Division of Science Resources
Statistics, 2008). More American women
receive college degrees as compared to men
(Bae et al., 2000), yet do not score as well as
men on more “high stakes” achievement
tests, such as the SATs and GREs
(Willingham & Cole, 1997). It may be
partially explained by competitive pressure,
which may exaggerate those differences. In
other words, there is evidence to suggest that
males and females respond to competition
differently (Niederle & Vesterlund, 2010)
and that test scores that are obtained in
situations where females experience a
competitive environment with males, their
scores may be impacted. In the classroom,
girls are outperforming and receiving better
grades than boys (Kenney-Benson et al.,
2006). Girls tend to approach coursework
with more effortful learning strategies,
mastery over performance, and are less likely
to show disruptive behavior in the classroom.
Similarly, in the area of science,
Ginther and Kahn (2006) report gender
differences in the sciences; specifically,
women are less likely to be hired for tenuretrack positions, receive tenure, become a full
professor, and earn comparable salaries.
Explanations given for this trend include
research productivity, a hostile work
environment, and problems with work-life
balance.
Intelligence.
When
discussing
intelligence theory and testing with students,

Page 7 of 22

we would be remiss if we did not discuss IQ
disparities between Asians, Whites, and
Blacks or Hispanic/Latinos. This discussion
is especially important when we examine the
history of how intelligence tests have been
used in the United States. While intelligence
tests are helpful for the placement of students
in special education and as a method for
providing a summary of their strengths and
weaknesses, it has been horribly misused as a
justification for the forced and coerced
sterilization of people of color, the poor, or
those with developmental disabilities
(Martschenko, 2017). During this discussion,
we emphasize that intelligence tests should
not be used as a high stakes test, determining
the student’s academic future based on only
that one assessment as was the case of Daniel
Hoffman versus the Board of Education
(Rosenberg, 1981), where an IQ test in
kindergarten placed him in special education
despite later learning that he really had
normal intelligence. After reviewing some of
the reasons why people of color might show
an IQ disparity, we introduce bandwith
theory. Verschelden (2017) highlighted the
negative effects of racism and poverty on
academic achievement stating that there is a
defined space available for mental processing
(Basu et al., 2019). Whether it is stereotype
threat that reduces bandwidth and therefore
academic achievement (Steele, 1997) or
poverty and financial debt (Ong et al., 2019),
bandwidth
theory
helps
students
conceptualize how racism, microaggressions,
and low SES reduce the bandwidth available
for academic success and performance on
intelligence tests.
Media Violence. In a survey done by
Time Magazine in 2013, they found that
children spend approximately 35 hours per
week watching television, and this does not
include the time spent on the computer or
playing computer games despite the
American
Academy
of
Pediatric’s
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recommendation that children only view 1-2
hours of television per day (Rothman, 2013).
In addition, the type of programming
watched is often violent programming,
especially between the ages of 7 and 9 years
old (Cantor & Nathanson, 1997). Huesmann
et al. (2003) found that media violence
contributed to both childhood aggression and
adult aggression, with sex differences seen in
the expression of that aggression.
Specifically, men were more likely to show
physical aggression and tendencies towards
criminality, where women were more likely
to show indirect forms of aggression. Finally,
children with diagnosed DSM-5 disorders,
especially Disruptive Behavior Disorders,
experienced more physiological responses to
violent
programming,
including
psychophysiological reactions to media
violence.
Parenting. One of the topics
discussed during the section on parenting
involves methods of discipline. Both the
American Academy of Pediatrics and other
researchers discourage discipline techniques
that
involve
corporal
punishment,
specifically because of the link between
spanking and children’s problems with
externalizing behaviors (Coley et al., 2014;
American Academy of Pediatrics, 1995;
Gershoff et al., 2012). Nonetheless,
compared with White and Hispanic parents,
Black parents are more likely to choose
spanking as a method of discipline (Flynn,
1998; Grogan-Kaylor & Otis, 2007).
Gershoff (2002) found that parental corporal
punishment was associated with a number of
“undesirable” constructs, including physical
maltreatment, externalizing behaviors in
children, a decrease in the internalization of
moral behavior and long-term compliance.
Gershoff et al. (2012) found that spanking
and children’s externalizing behaviors were
moderated by race. Early childhood spanking
was related to an increase in externalizing
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behaviors. Early externalizing behaviors
were associated with an increase in spanking
across all race and ethnic groups.
A discussion of parenting can also
highlight differences based on SES and race.
Specifically, differences were found in a
study by Lareau (2002), who examined
middle class, working class, and poor
families based on SES and race. Middle-class
parents, both Black and White, emphasized
cognitive and social skills in their children.
They made a concerted effort to expose their
children to a stimulating environment, an
effort that the author referred to as “concerted
cultivation”. Working class and poor parents
were more likely to view their child’s
development as something that is more
spontaneous – as long as the children were
properly cared for in the areas of shelter,
food, and comfort, what they chose to do in
their leisure time was up to them. Middleclass children dedicated more time to
carefully chosen leisure activities to boost
their skills. By the age of 9, middle class
children had a clear sense of themselves as
learners, maintained stronger metacognitive
skills, and could describe their attributes and
skills as being different from their siblings
and peers. The author concluded that race had
less of an impact than did SES.
The parenting section within Lifespan
Development also affords the opportunity to
discuss gay and lesbian parenting. The
American Psychological Association (APA,
2005) in cooperation with the Committee on
Lesbian, Gay, and Bisexual Concerns, the
Committee on the Women in Psychology,
and the Committee on Children, Youth, and
Families
provided
a
research-based
document on Lesbian and Gay Parenting. In
this document, they review the research on
Lesbian and Gay parenting, offering the
conclusion that there is no evidence that gay
and lesbian parenting negatively affects the
psychosocial development of children,
addressing numerous concerns from
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bullying, competent parenting, and gender
identity issues in children. In addition,
children showed secure attachments and the
vast majority grew up heterosexual (Tasker
& Golombok, 1998; Patterson, 2000).
Language Development. Females
show superior performance on many
measures of language and show linguistic
milestones earlier than do males (Ozcaliskan
& Goldin-Meadow, 2011). Infant girls use
more types of communicative gestures than
do males (Eriksson et al., 2012). Toddler girls
speak more words and are ahead of boys in
the ability to put together their first word
combinations. These differences were found
not only in U. S. samples, but in samples from
other language communities as well.
Recent research confirms differences
in the brain between males and females,
which may help to explain some of these
differences (Burman et al., 2008). In their
study, early sex differences were found in
children ages 9 to 15 across two linguistic
tasks for words presented in two modalities.
“Bilateral activation in the inferior frontal
and superior temporal gyri and activation in
the left fusiform gyrus of girls was greater
than in boys. Activation in the left inferior
frontal and fusiform regions of girls was also
correlated
with
linguistic
accuracy
irregardless of stimulus modality, whereas
correlation with performance accuracy in
boys depended on the modality of word
presentation (either in visual or auditory
association cortex)” (Burman et al., 2008, p.
1349). This pattern suggests that girls rely on
a supramodal language network, whereas
boys process visual and auditory words
differently. Activation in the left fusiform
region, often associated with performance on
language tests, was seen and interpreted as
yet another explanation for females
outperforming males in language. Other
interesting research has suggested that a
higher amount of the gene FOXP2 in females
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may help explain why females have the
ability to acquire and produce language
earlier as compared to males (Balter, 2013).
Moral Development. The study of
moral development begins with a discussion
of Kohlberg’s theory (Kohlberg & Hersh,
1977), which developed out of the analysis of
the responses to hypothetical moral dilemmas
in a longitudinal study of boys. Kohlberg
describes his theory as a universal theory
within 6 stages, which represents an
“organized system of thought” (Kohlberg &
Hersh, 1977, p. 54), and shows a qualitative
transformation in thought over time. It also
shows that girls have a tendency to score
lower than boys in this approach to
measuring moral development (Woods,
1996). Gilligan (1986) felt that girls and boys
differed in their moral reasoning,
emphasizing a sense of self instead of
cognitive capacities. Specifically, girls
emphasize the justice and care perspective or
more traditionally feminine characteristics
like empathy in contrast to more masculine
tendencies, including assertiveness and
independence. When women are judged
against male morality, they are going to fall
short (Woods, 1996). Further, Gilligan
questioned the universality of Kohlberg’s
stages and argued that women define
themselves by their relationships and their
ability to care for others – something that is
not often seen in men until middle adulthood.
Gender. The child’s understanding of
his or her own gender lends itself to
socialization differences. Zosuls et al. (2011)
note that the research in gender has focused
on specifying the trends in research and many
have delineated differences seen between
males and females. The emergence of gender
identity and gender stereotypical behavior are
reinforced and modeled by adults, parents,
and peers. A child’s concept of gender is
reinforced both outwardly and subtly by the
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parents (Witt, 1997). Gender identity is
reportedly stronger in males than females as
they report being more content with their
stated gender, and put less pressure on
themselves for gender conformity (Egan &
Perry, 2001).
A number of sex differences in
gender are reported in the literature. These
include differences in intimacy and self
disclosure, with females showing more
concern about relationships in caring
behavior, co-rumination or the sharing of
complaints, and jealousy (Egan & Perry,
2001). Men are more likely to show an
inhibition of intimacy (Benenson &
Christakos, 2003). Girls engage in more
prosocial interactions, characterized by time
spent with same-sex peers, self-disclosure,
and supportive behaviors (Rose & Rudolph,
2006). Females report more stressors and
worry in their friendships, showing a
sensitivity to friends that is not seen in male
relationships. Males have larger friend
groups, that are less intimate, possibly
putting them more at risk for externalizing
behaviors like aggression and recklessness
(Rose & Rudolph, 2006). The opposite
typical style for women, a tendency toward
intimacy, may make them more at risk for
depressive tendencies. In terms of differences
in aggression, males show more direct
physical and verbal aggression as compared
to females (Hyde, 2005), and females show
more of a tendency towards indirect
aggression (Card et al., 2008).
In Latino/a families, males and
females are socialized differently (Raffaelli
& Ontai, 2004). Mother’s are more likely to
socialize daughters, and fathers socialize
sons. More limits and restrictions are placed
on daughters, as compared to sons.
Identity. In a traditional Lifespan
Development class, coverage of identity
development often involves coverage of
Erikson’s (1968) psychosocial theory, where

Page 10 of 22

he theorizes that adolescence is a time of
occupational commitment, and Marcia’s
(1966) identity theory (as cited in Kroger et
al., 2010), that specifies that there are specific
identity statuses, along 4 concentration points
that are on a dimensional scale of egoidentity statuses. In addition to these
traditional theories, an examination of gender
and racial identity is important to
understanding oppression. Many woman
have examples from their own lives and/or
the lives of female family members about
oppression because they are a woman, but if
White, they may have enjoyed White
privilege (Hughes, 2013).
At this point, we introduce Helm’s
(1990, 2008) stages of racial identity
development, including the contact or the
colorblindness stage (I am not racist, and I do
not see race, but they do not have an
understanding
of
White
privilege);
disintegration (I am not a racist, and I think
that racism is highly over-rated);
reintegration (Maybe there is some racism
against people of color, but sometimes they
are to blame for their lot in life); pseudoindependent stage (I am not superior to
others, but I am not responsible for racism);
immersion-emersion stage (I am ready to
understand what has happened to people of
color at the hands of White people); and
autonomy (I am ready to work against
racism, accept responsibility for past racist
acts, and deal with my feelings of
oppression). Presenting this racial identity
theory allows for a beginning discussion of
oppression, prejudice, discrimination, and
stereotypes.
Personality. In addition to a
historical presentation of Freud’s theory of
psychosexual development (Kline, 2014),
and the trait personality theory, the Five
Factor Model (FFM, Digman, 1990), we
particularly highlight some of the gender
differences seen in the FFM. Costa et al.
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(2001) found gender differences on the FFM.
Specifically, women score higher than men
on agreeableness, warmth, and openness to
feelings. Men rate themselves as more
assertive and open to ideas. Women report
that they are more emotionally expressive but
less instrumental as compared to men (Sneed
et al., 2006). Women also rated themselves as
having poor self-esteem (Cross & Madson,
1997), and a poorer body image (Harter,
2006).
Pedagogical Strategies
As schools in higher education are
becoming more diverse in their student
population, it is of great interest to have a
diverse learning environment that celebrates
different perspectives for all students.
Methods for infusing diversity into the
curriculum have included classroom
discussions, allowing students to explore
various topics related to diversity, including
issues of equity and access (McHatton et al.,
2009; Boysen et al., 2009); textbook readings
augmented by journal articles, case studies,
and video responses (McHatton et al., 2009;
Boysen, 2011); experiential activities, such
as tutoring at a local community center
located in a diverse setting followed by
structured
reflection
and
debriefing
opportunities (McHatton et al., 2009);
multicultural genograms or ethnographic
stories that trace an individual’s personal
roots (McHatton et al., 2009); and guest
speakers (Boysen, 2011). Other strategies
might include small group assignments, case
studies, films, demonstrations, personal
stories, field trips to museums, interaction
with foreign exchange students, and travel
abroad (Sciame-Giesecke et al., 2009). We
utilized many of these strategies in our
course. More importantly, many of the
assignments given had diversity-based
themes. Whittlesey (2001) suggested
requiring students to go into the research
literature to answer questions related to the
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curriculum. As such, at the beginning of the
semester, students were assigned a research
paper on a diversity topic within lifespan
development. Examples of the topics
included things like: gay and lesbian
parenting, the development of gender
identity, etc. Students studied peer-reviewed
journal articles, authored a research-based
literature review, and presented their findings
to the class. This learning experience affords
students a chance to research and discuss
important topics within lifespan development
with a “diversity-twist,” but also work on
their research and writing skills, important to
their success in college and beyond.
It has also been suggested that a way
to increase exposure to diverse perspectives
is to assign study groups (Haslerig et al.,
2013). Strategically assigning the group
membership can increase exposure to
diversity because students will not have the
opportunity to form groups with friends from
class. Creating the structure of the group will
give students the opportunity to make new
friends and be exposed to different
backgrounds. In return, each student will
bring a different perspective to the study
group. Within the class, we assigned study
groups for review sessions prior to each
examination. Students worked in teams and
competed in jeopardy-like review sessions,
helping to both master the content for the
exam, as well as earn additional points on
their exam for good performance.
Lee et al. (2012) found that students
felt it was beneficial to have class journals as
part of a course emphasizing diversity. There
were three main themes found in the project
that were important in their development of
diversity: (1) the classroom climate, (2)
reflection, and (3) facilitated and frequent
interactions across diversity. Throughout the
semester, students reflected in their journals
that they were more likely to engage in group
activities with students who had different
opinions from their own, and gained from the
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diverse interactions with peers. Exposure to
diversity helps to create positive interactions
and real life applications (Bowman, 2013;
Lee et al., 2012). We have utilized both
journals for reflection, as well as, on-line
discussion boards where students can post
their opinions and experiences for other
students to read and reflect. Previous results
showed that the writing assignments and
discussion improved exam performance
(Drabick et al., 2007).
Large Lecture Strategies
At our university, the Lifespan
Development class is offered in either a
smaller classroom (n=37) or a larger lecture
hall classroom (n=200). Incorporating
diversity activities into large lecture halls is
not an easy task. It is not always feasible to
ask student to get into small groups, as there
usually is not enough time nor space.
Similarly to Smilowitz and Gabbard-Alley
(2002), we specifically examined this
dilemma and chose an alternative to work
virtually. Online discussion boards were
found to be helpful, especially when
completed in small groups with about six
students in each group. As a part of the small
discussion groups, students were assigned to
write a reaction paper based on what the
group discussed and how it related to their
own life, or what emotions it provoked. By
including an online option, students reported
that they felt more comfortable about sharing
personal experiences since there was a form
of anonymity behind the screen. The purpose
of these assignments was to encourage
students to think critically about diverse
concepts and how they relate to their own
personal experiences. It is also to promote
student openness as well as encourage them
to be more understanding of other people’s
situations (Smilowitz & Gabbard-Alley,
2002).
There are other options besides online
discussions. For example, we provided
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screencasts and videos to their online forum.
Snowball (2014) found that 43% of students
agreed or strongly agreed that online
education technology aided in their
understanding of a course. By incorporating
diversity into these strategies, we were able
to expose students to more diversity
examples.
Discussion
Past research has shown that both
White students and students of color benefit
from interactional diversity experiences (Hu
& Kuh, 2003); there is a connection between
a diverse student body composition and
better scores of student preparedness postcollege employment in a diverse workforce.
With an emphasis on course content and
pedagogy, we redesigned a psychology
course in lifespan development. Denson and
Chang (2009) examined some of the
necessary factors that maximize educational
benefits noting that students who have
multiple chances to interact with students of
a different race or ethnicity are more likely to
improve their social and cognitive
development. Bowman (2011) found that as
students are more exposed to college
diversity experiences, increases are also seen
in civic engagement. Bowman notes that
interactions with racially diverse individuals
lead to more civic gains than coursework and
intergroup discussions about diversity topics
alone. Bowman (2010a) conducted a metaanalysis looking at the relationship between
college diversity experiences and cognitive
improvements and concluded that the more
cross-racial experiences combined with
diversity-related
experiences
led
to
improvements in critical thinking and
problem solving. However, the types of
diversity experiences did make a difference.
There are other types of diversity experiences
that occur in higher education other than
structural diversity, or the number of diverse
students on campus. Informal interactional
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diversity
describes
more
informal
interactions with diverse peers, and includes
the frequency of those interactions and the
quality of those interactions (Bowman,
2010a). Finally, classroom diversity refers to
“any programmatic efforts to help students
engage in diversity in the form of both ideas
and people” (Denson, 2009, p. 806).
Classroom diversity addresses both what
students learn within the class and about
interacting with diverse peers within the
classroom (Bowman, 2010a). Classroom
diversity can include courses that explore
diversity issues or one-time diversity
workshops outside of a scheduled college
course. Bowman found that studying about
diversity in the classroom did lead to
significant cognitive growth, including
problem solving and critical thinking, but the
effect sizes are larger when there is a chance
for increased student interactions with racial
diversity. The benefits of infusing diversity
into the curriculum are many. A pedagogy
that engages students and exposes them to
diverse perspectives and diverse student
backgrounds has been associated with active
thinking,
intellectual
engagement,
democratic participation, and leadership
(Gurin et al., 2002).
Other universities have shown a
commitment to diversity with good results. A
plan known as the “Olivet Plan” was
developed to incorporate diversity into a
Michigan university after there was a racial
driven altercation among students in the early
1990s. This university decided to make it
mandatory to infuse diversity across the
entire curriculum in all four years. Their
pedagogical strategies
included oral
presentations, small-group projects, campus-
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wide Service Day projects, a First Year
Experience
(FYE)
course,
portfolio
assessments, general education, and service
learning. These service projects are on and
off campus to serve the surrounding
community in some way (Walters, 2000).
There is no right or wrong answer to
how academia incorporates diversity into the
curriculum. Whether it is through textbook
assignments, journal articles, study groups,
personal journals or guest speakers - what is
important is that the conversation is started.
One way to put an end to the stigma that is
associated with diversity is through
education, and that starts in the classroom
and is carried out into real world experiences.
Bowman (2010b) found that in order to show
some of the positive benefits of exposure to
diversity within a diversity college course,
the student needs to be exposed to 2 or more
diversity courses. This results in increased
comfort with differences, complex intergroup
perceptions, and psychological well-being.
Bowman notes that these positive changes
are not seen when the student has taken only
one course. It is important that this
commitment to diversity occurs in multiple
courses. Jayakumar (2008) examined the
impact of diversity ten years post college and
found that ethnic and racial diversity in
higher education prepared White student’s
cross-cultural workforce competencies,
which included pluralistic orientation and
leadership skills. Interestingly enough,
exposure to and engaging in cross-racial
interactions in higher education led to lasting
pluralistic orientation, even when the student
did not continue to socialize with people of
color after the college years.

Copyright © 2020, Archives of Psychology. All rights reserved.

http://www.archivesofpsychology.org

Carolyn R. Fallahi et al.

Archives of Psychology, vol. 5, issue 1, February 2021

Page 14 of 22

References
1. Agency for Healthcare Research and
Quality. (2012). Disparities in healthcare
quality among racial and ethnic groups:
Selected findings from the 2011 national
healthcare quality and disparities reports
(Publication No. 12-0006-1-EF). U.S.
Department of Health & Human Services.
http://archive.ahrq.gov/research/findings/n
hqrdr/nhqrdr11/minority.html
2. American Academy of Pediatrics. (1995).
Physical punishment.
http://nospank.net/aap4.htm
(Reprinted
from “Caring for your school-age child:
Age 5 to 12,” Bantam, 1995, American
Academy of Pediatrics)
3. American Colleges and Universities.
(2000). Diversity requirements: Part of a
renewed
civic
education.
http://www.diversityweb.org/Digest/W01/
civic.html
4. American Psychological Association.
(2005). Lesbian and gay parenting.
https://www.apa.org/pi/lgbt/resources/par
enting-full.pdf
5. American Psychological Association.
(2011).
Mary
Whiton
Calkins.
http://www.apa.org/about/governance/pre
sident/bio-mary-whiton-calkins.aspx
6. Austad, S. N. (2006). Why women live
longer than men: Sex differences in
longevity. Gender Medicine, 3(2), 7992.
https://doi.org/10.1016/s15508579(06)80198-1
7. Bae, Y., Choy, S., Geddes, C., Sable, J., &
Snyder, T. (2000). Trends in educational
equity for girls and women (NCES 2000030). U. S. Government Printing Office.
https://nces.ed.gov/pubs2000/2000030.pdf
8. Balter, M. (2013, February 19). Language
gene more active in young girls than boys.
Science. http://news.sciencemag.org/brainbehavior/2013/02/language-gene-moreactive-young-girls-boys?ref=hp
9. Banks, J. A., & Banks, C. A. M. (Eds.).
(2016). Multicultural education: Issues

and perspectives (9th ed.). Jossey-Bass, An
Imprint of Wiley.
10. Barbee, A. P., Cunningham, M. R.,
Winstead, B. A., Derlega, V. J., Gulley, M.
R., Yankeelov, P. A., & Druen, P. B.
(1993). Effects of gender role expectations
on social support process. Journal of Social
Issues, 49(3), 175-190.
https://doi.org/10.1111/j.15404560.1993.tb01175.x
11. Barrett-Connor, E., & Bush, T. L. (1991).
Estrogen and coronary heart disease in
women. The Journal of the American
Medical Association, 265(14), 1861-1867.
https://doi.org/10.1001/jama.1991.034601
40089033
12. Basu, A., Duvall, J., & Kaplan, R. (2019).
Attention restoration theory: Exploring the
role of soft fascination and mental
bandwidth.
Environment
and
Behavior, 51(9–10), 1055–1081.
https://doi.org/10.1177/001391651877440
0
13. Beltrán-Sánchez, H., Finch, C. E., &
Crimmins, E. M. (2015). Twentieth
century surge of excess adult male
mortality. Proceedings of the National
Academy of Sciences of the United States
of
America,
112(29),
8993-8998.
https://doi.org/10.1073/pnas.1421942112
14. Benenson, J. F., & Christakos, A. (2003).
The greater fragility of females' versus
males' closest same-sex friendships. Child
Development,
74(4),
1123-1129.
https://doi.org/10.1111/1467-8624.00596
15. Blue, L. (2010, July 28). Recipe for
longevity: No smoking, lots of friends.
Time.
http://content.time.com/time/health/article
/0,8599,2006938,00.html
16. Bowman, N. A. (2010a). College diversity
experiences and cognitive development: A
meta-analysis. Review of Educational
Research, 80(1), 4-33.

Copyright © 2020, Archives of Psychology. All rights reserved.

http://www.archivesofpsychology.org

Carolyn R. Fallahi et al.

Archives of Psychology, vol. 5, issue 1, February 2021

https://doi.org/10.3102/003465430935249
5
17. Bowman, N. A. (2010b). Dissonance and
resolution: The non-linear effects of
diversity courses on well-being and
orientations towards diversity. Review of
Higher Education, 33, 543-568.
18. Bowman, N. A. (2011). Promoting
participation in a diverse democracy: A
meta-analysis of college diversity
experiences and civic engagement. Review
of Educational Research, 81(1), 29-68.
https://doi.org/10.3102/003465431038304
7
19. Bowman, N. A. (2013). How much
diversity is enough? The curvilinear
relationship between college diversity
interactions and first-year student
outcomes. Research in Higher Education,
54(8),
874-894.
https://doi.org/10.1007/s11162-013-93000
20. Boysen, G. A. (2011). Diversity topics
covered in teaching of psychology.
Teaching of Psychology,38(2), 89-93.
https://doi.org/10.1177/009862831140159
3
21. Boysen, G. A., Vogel, D. L., Cope, M. A.,
& Hubbard, A. (2009). Incidents of bias in
college classrooms: Instructor and student
perceptions. Journal of Diversity in Higher
Education,
2(4),
219-231.
https://doi.org/10.1037/a0017538
22. Bradley, R. H., & Corwyn, R. F. (2002).
Socioeconomic
status
and
child
development.
Annual
Review
of
Psychology,
53,
371-399.
https://doi.org/10.1146/annurev.psych.53.
100901.135233
23. Burman, D. D., Bitan, T., & Booth, J. R.
(2008). Sex differences in neural
processing of language among children.
Neuropsychologia, 46(5), 1349-1362.
https://doi.org/10.1016/j.Neuropsychologi
a.2007.12.021

Page 15 of 22

24. Burns, C., Barton, K., & Kerby, S. (2012).
The state of diversity in today’s workforce.
Center for American Progress. Retrieved
October
21,
2015,
from
https://cdn.americanprogress.org/wpcontent/uploads/issues/2012/07/pdf/divers
ity_brief.pdf
25. Cantor, J., & Nathanson, A. I. (1997).
Predictors of children's interest in violent
television
programs.
Journal
of
Broadcasting and Electronic Media, 41(2),
155-67.
https://doi.org/10.1080/088381597093643
98
26. Card, N. A., Stucky, B. D., Sawalani, G.
M., & Little, T. D. (2008). Direct and
indirect aggression during childhood and
adolescence: A meta-analytic review of
gender differences, intercorrelations, and
relations
to
maladjustment.
Child
Development,
79(5),
1185-1229.
https://doi.org/10.1111/j.14678624.2008.01184.x
27. Carey, G. (n.d.). Threshold I: Introduction
to the threshold model. Department of
Psychology, University of Colorado.
http://psych.colorado.edu/~carey/hgss/hgs
sapplets/threshold/threshold1/threshold1.h
tml
28. Case, K. A. (2007). Raising male privilege
awareness and reducing sexism: An
evaluation
of
diversity
courses.
Psychology of Women Quarterly, 31(4),
426-435.
https://doi.org/10.1111/j.14716402.2007.00391.x
29. Cole, E. R., Case, K. A., Rios, D., &
Curtin, N. (2011). Understanding what
students bring to the classroom:
Moderators of the effects of diversity
courses on student attitudes. Cultural
Diversity and Ethnic Minority Psychology,
17(4),
397-405.
https://doi.org/10.1037/a0025433
30. Coley, R. L., Kull, M. A., & Carrano, J.
(2014). Parental endorsement of spanking

Copyright © 2020, Archives of Psychology. All rights reserved.

http://www.archivesofpsychology.org

Carolyn R. Fallahi et al.

Archives of Psychology, vol. 5, issue 1, February 2021

and
children’s
internalizing
and
externalizing problems in African
American and Hispanic families. Journal
of Family Psychology, 28(1), 22-31.
https://doi.org/10.1037/a0035272
31. Cook, L. (2015, January 28). U. S.
Education: Still separate and unequal. U.S.
News
&
World
Report.
http://www.usnews.com/news/blogs/datamine/2015/01/28/us-education-stillseparate-and-unequal
32. Costa, P. J., Terracciano, A., & McCrae, R.
R. (2001). Gender differences in
personality traits across cultures: Robust
and surprising findings. Journal of
Personality and Social Psychology, 81(2),
322-331.
https://doi.org/10.1037/00223514.81.2.322
33. Cross, S. E., & Madson, L. (1997). Models
of the self: Self-construals and gender.
Psychological Bulletin, 122(1), 5-37.
https://doi.org/10.1037/0033-2909.122.1.5
34. Curtis-Boles, H., Chupina, A. G., &
Okubo, Y. (2020). Social justice
challenges: Students of color and critical
incidents in the graduate classroom.
Training and Education in Professional
Psychology,
14(2),
100-108.
https://doi.org/10.1037/tep0000293
35. Denson, N. (2009). Do curricular and
cocurricular diversity activities influence
racial bias? A meta-analysis. Review of
Educational Research, 79(2), 805-838.
https://doi.org/10.3102/003465430933155
1
36. Denson, N., & Chang, M. J. (2009). Racial
diversity matters: The impact of diversityrelated
student
engagement
and
institutional
context.
American
Educational Research Journal, 46(2), 322353.
https://doi.org/10.3102/000283120832327
8
37. Digman, J. M. (1990). Personality
structure: Emergence of the five-factor
model. Annual Review of Psychology, 41,

Page 16 of 22

417-440.
https://doi.org/10.1146/annurev.ps.41.020
190.002221
38. Division of Science Resources Statistics
(2008, October). Science and engineering
degrees: 1966-2006 (Report No. NSF 08321). National Science Foundation.
https://wayback.archiveit.org/5902/20160210152655/http://www.
nsf.gov/statistics/nsf08321/
39. Drabick, D. A. G., Weisber, R., Paul, L., &
Bubier, J. L. (2007). Keeping it short and
sweet:
Brief,
ungraded
writing
assignments facilitate learning. Teaching
of Psychology,34(3), 172-176.
https://doi.org/10.1080/009862807014985
58
40. Dwyer, C. A., & Johnson, L. M. (1997).
Grades, accomplishment, and correlates. In
W. W. Willingham & N. S. Cole (Eds.),
Gender and fair assessment (pp. 127-156).
Lawrence Erlbaum Associates Publishers.
41. Egan, S. K., & Perry, D. G. (2001). Gender
identity: A multidimensional analysis with
implications for psychosocial adjustment.
Developmental Psychology, 37(4), 451463.
https://doi.org/10.1037/00121649.37.4.451
42. Erikson, E. H. (1968). Identity, youth, and
crisis. W. W. Norton & Company.
43. Eriksson, M., Marschik, P. B., Tulviste, T.,
Almgren, M., Pérez Pereira, M., Wehberg,
S., Marjanovič‐Umek, L., Gayraud, F.,
Kovacevic, M., & Gallego, C. (2012).
Differences between girls and boys in
emerging language skills: Evidence from
10 language communities. British Journal
of Developmental Psychology, 30(2), 326343.
https://doi.org/10.1111/j.2044835X.2011.02042.x
44. Flynn, C. P. (1998). To spank or not to
spank: The effect of situation and age of
child on support for corporal punishment.
Journal of Family Violence, 13, 21-37.
https://doi.org/10.1023/A:1022808716048

Copyright © 2020, Archives of Psychology. All rights reserved.

http://www.archivesofpsychology.org

Carolyn R. Fallahi et al.

Archives of Psychology, vol. 5, issue 1, February 2021

45. Garza, J. R. (2015). Stressful social
comparisons
and
daily
stressors:
Examining their role as psychosocial
explanations in socioeconomic health
disparities.
Dissertation
Abstracts
International, 76.
46. Gershoff, E. T. (2002). Corporal
punishment by parents and associated child
behaviorsand experiences: A meta-analytic
and theoretical review. Psychological
Bulletin,128(4), 539-579.
https://doi.org/10.1037/00332909.128.4.539
47. Gershoff, E. T., Lansford, J. E., Sexton, H.
R., Davis-Kean, P., & Sameroff, A. J.
(2012). Longitudinal links between
spanking and children’s externalizing
behaviors in a national sample of white,
black, hispanic, and asian american
families. Child Development, 83(3), 838843.
https://doi.org/10.1111/j.14678624.2011.01732.x
48. Gilligan, C. (1986). In a different voice:
Psychological theory and women’s
development. Harvard University Press.
49. Ginther, D. K., & Kahn S. (2006). Does
science promote women: Evidence from
academia 1973-2001 (Paper No. 12691).
the National Bureau of Economic
Research.
http://www.nber.org/papers/w12691
50. Gordon, S. R., Yough, M., Finney, E. A.,
Haken, A., & Matthew, S. (2019).
Learning
about
diversity
issues:
Examining the relationship between
university initiatives and faculty practices
in preparing global-ready students.
Educational
Considerations,
45(1).
https://doi.org/10.4148/0146-9282.2167
51. Grogan-Kaylor, A., & Otis, M. D. (2007).
The predictors of parental use of corporal
punishment. Family Relations, 56(1), 8091.
52. Gurin, P., Dey, E. L., Hurtado, S., &
Gurin, G. (2002). Diversity and higher
education: Theory and impact on

Page 17 of 22

educational
outcomes.
Harvard
Educational Review, 72(3), 330-367.
https://doi.org/10.17763/haer.72.3.011
51786u134n051
53. Gurin, P., Nagda, B. (R.) A., & Lopez,
G. E. (2004). The benefits of diversity
in
education
for
democratic
citizenship. Journal of Social Issues,
60(1),
17-34.
https://doi.org/10.1111/j.00224537.2004.00097.x
54. Halpern, D. F., Benbow, C. P., Geary,
D. C., Gur, R. C., Hyde, J. S., &
Gernsbache, M. A. (2007). The science
of sex differences in science and
mathematics. Psychological Science in
the Public Interest, 8(1), 1-51.
https://doi.org/10.1111/j.15291006.2007.00032.x
55. Harter, S. (2006). The self. In N.
Eisenberg, W. Damon, & R. M. Lerner
(Eds.), Handbook of child psychology:
Social, emotional, and personality
development (6th ed., Vol. 3, pp. 505570). John Wiley & Sons Inc.
56. Haslerig, S., Bernard, L. M., Fuentes,
M. V., Panter, A. T., Daye, C. E., &
Allen, W. R. (2013). A compelling
interest: Activating the benefits of
classroom-level
diversity
(EJ1051883). Journal of Diversity in
Higher Education, 6(3), 158-173.
ERIC.
https://eric.ed.gov/?id=EJ1051883
57. Helms, J. E. (2008). Black and white
racial identity: Theory, Research, and
Practice. Greenwood.
58. Helms, J. E. (1990). Toward a model of
white racial identity development. In
J.E. Helms (Ed.), Black and White
racial
identity
(pp.
49-66).
Greenwood/Praeger.
59. Hu, S., & Kuh, G. D. (2003). Diversity
experiences and college student
learning and personal development.
Journal
of
College
Student

Copyright © 2020, Archives of Psychology. All rights reserved.

http://www.archivesofpsychology.org

Carolyn R. Fallahi et al.

Archives of Psychology, vol. 5, issue 1, February 2021

Development
44(3),
320-334.
https://doi.org/10.1353/csd.2003.0026
60. Huesmann, L. R., Moise-Titus, J.,
Podolski, C., & Eron, L. D. (2003).
Longitudinal
relations
between
children’s exposure to TV violence and
their aggressive and violent behavior in
young
adulthood:
1977-1992.
Developmental Psychology, 39(2),
201-221. https://doi.org/10.1037/00121649.39.2.201
61. Hughes, J. M. (2013). How gender and
racial identity development informs
white women teachers. Insight: Rivier
Academic
Journal,
9(1).
https://www.rivier.edu/journal/ROAJSpring-2013/J684_JeanneHughes_Gender-Racial-Identity.pdf
62. Hyde, J. S. (2005). The Gender
Similarities Hypothesis. American
Psychologist,
60(6),
581-592.
https://doi.org/10.1037/0003066X.60.6.581
63. Hyman, T. S., & Jacobs, L. F. (2009,
August 12). Why does diversity matter
at college anyway? U.S. News & World
Report.
http://www.usnews.com/education/blo
gs/professors-guide/2009/08/12/whydoes-diversity-matter-at-collegeanyway
64. Jang, Y., Chiriboga, D. A., & Becker,
M. A. (2010). Racial and ethnic
disparities. In B. L. Levin & M. A.
Becker (Eds.), A public health
perspective of women's mental health
(pp. 347-357). Springer Science +
Business
Media.
https://doi.org/10.1007/978-1-44191526-9_18
65. Jayakumar, U. M. (2008). Can higher
education meet the needs of an
increasingly diverse and global
society? Campus diversity and crosscultural workforce competencies.
Harvard Educational Review, 78(4),

Page 18 of 22

615-651.
https://doi.org/10.17763/haer.78.4.b60
031p350276699
66. Kenney-Benson, G. A., Patrick, H.,
Pomerantz, E. M., & Ryan, A. M.
(2006). Sex differences in math
performance: The role of children’s
approach
to
schoolwork.
Developmental Psychology, 42(1), 1126.
https://doi.org/10.1037/00121649.42.1.11
67. Khan, D., & Ahmed, S. A. (2016). The
immune system is a natural target for
estrogen action: Opposing effects of
estrogen
in
two
prototypical
autoimmune diseases. Frontiers in
Immunology, 6.
https://doi.org/10.3389/fimmu.2015.0
0635
68. Kirkwood, T. (2010, November 1).
Why women live longer: Stress alone
does not explain the longevity gap.
Scientific
American.
http://www.scientificamerican.com/art
icle/why-women-live-longer/
69. Kohlberg, L., & Hersh, R. H. (1977).
Moral development: A review of the
theory. Theory Into Practice, 16(2), 5359.
https://doi.org/10.1080/004058477095
42675
70. Kline, P. (2014). Fact and fantasy in
Freudian theory (2nd ed.). Routledge.
71. Kroger, J., Martinussen, M., & Marcia,
J. E. (2010). Identity status change
during adolescence and young
adulthood: A meta-analysis. Journal of
Adolescence,
33(5),
683-698.
https://doi.org/10.1016/j.adolescence.2
009.11.002
72. Kwong, K., Du, Y., & Xu, Q. (2015).
Healthy aging of minority and
immigrant populations: Resilience in
late life. Traumatology, 21(3), 136144.
https://doi.org/10.1037/trm0000034

Copyright © 2020, Archives of Psychology. All rights reserved.

http://www.archivesofpsychology.org

Carolyn R. Fallahi et al.

Archives of Psychology, vol. 5, issue 1, February 2021

73. Lareau, A. (2002). Invisible inequality:
Social class and child rearing in black
families and white families. American
Sociological Review, 67(5), 747-776.
https://doi.org/10.2307/3088916
74. Lee, A., Williams, R., & Kilaberia, R.
(2012). Engaging diversity in first-year
college classrooms. Innovative Higher
Education,
37(3),
199-213.
https://doi.org/10.1007/s10755-0119195-7
75. Lester, B. M., Marsit, C. J., & Bromer,
C. (2014). Behavioral epigenetics and
the developmental origins of child
mental health disorders. In K. Brandt,
B. D. Perry, S. Seligman, E. Tronick
(Eds.), Infant and early childhood
mental health: Core concepts and
clinical practice (pp. 161-173).
American Psychiatric Publishing, Inc.
76. Martschenko, D. (2017, October 10).
The IQ test wars: Why screening for
intelligence is still so controversial.
The Conversation.
https://theconversation.com/the-iqtest-wars-why-screening-forintelligence-is-still-so-controversial81428
77. McHatton, P. A., Keller, H., Shircliffe,
B., & Zalaquett, C. (2009). Examining
efforts to infuse diversity within one
college of education. Journal of
Diversity in Higher Education, 2(3),
127-135.
https://doi.org/10.1037/a0016190
78. Mullins, I. V. S., Martin, M. O.,
Gonzalez, E. J., & Kennedy, A. M.
(2003). IEA’s study of reading literacy
in primary schools. PIRLS 2001
international report. Boston College.
http://timss.bc.edu/pirls2001.html
79. National Research Council (US) Panel
on Race, Ethnicity, and Health in Later
Life. (2004). Understanding racial and
ethnic differences in health in late life:
A research agenda (R. A. Bulatao & N.

Page 19 of 22

B.
Anderson,
Eds.).
National
Academies
Press
(US).
http://www.ncbi.nlm.nih.gov/books/N
BK24685/
80. Niederle, M., & Vesterlund, L. (2010).
Explaining the gender gap in math test
scores: The role of competition.
Journal of Economic Perspectives,
24(2), 129-144.
https://doi.org/10.1257/jep.24.2.129
81. Ong, Q., Theseira, W., & Ng, IYH
(2019). Reducing debt improves
psychological functioning and changes
decision-making
in
the
poor. Proceedings of the National
Academy of Sciences of the United
States of America, 116(15), 7244–
7249.
https://doiorg.ccsu.idm.oclc.org/10.1073/pnas.18
10901116
82. Ozcaliskan, S., & Goldin-Meadow, S.
(2011). Sex differences in language
first appear in gesture. Developmental
Science, 13(5), 752-760.
https://doi.org/10.1111/j.14677687.2009.00933.x
83. Pascarella, E. T., Edison, M., Nora, A.,
Hagedorn, L. S., & Terenzini, P. T.
(1996). Influences on students’
openness to diversity and challenge in
the first year of college. The Journal of
Higher Education, 67(2), 174-195.
https://doi.org/10.1080/00221546.199
6.11780255
84. Patterson, C. J. (2000). Family
relations of lesbians and gay men.
Journal of Marriage and Family,
62(4),
1052-1069.
https://doi.org/10.1111/j.17413737.2000.01052.x
85. Perls, T., & Fretts, R. (1998). Why
women live longer than men. Scientific
American.
https://www.cmu.edu/CSR/case_studi
es/women_live_longer.html

Copyright © 2020, Archives of Psychology. All rights reserved.

http://www.archivesofpsychology.org

Carolyn R. Fallahi et al.

Archives of Psychology, vol. 5, issue 1, February 2021

86. Perry, D. G., & Pauletti, R. E. (2011).
Gender and adolescent development.
Journal of Research on Adolescence,
21(1),
61-74.
https://doi.org/10.1111/j.15327795.2010.00715.x
87. Raffaelli, M., & Ontai, L. (2004).
Gender socialization in Latino/a
families:
Results
from
two
retrospective studies. Sex Roles, 50,
287-299.
https://doi.org/10.1023/B:SERS.00000
18886.58945.06
88. Reyes, J. A., Elias, M. J., Parker, S. J.,
& Rosenblatt, J. L. (2013). Promoting
educational equity in disadvantaged
youth: The role of resilience and socialemotional learning. In S. Goldstein &
R. B. Brooks (Eds.), Handbook of
resilience in children (2nd ed., pp. 349370). Springer Science + Business
Media. https://doi.org/10.1007/978-14614-3661-4_20
89. Rojas-Burke, J. (2010, June 22).
Starting in the womb, females have an
advantage over males. The Oregonian.
https://www.oregonlive.com/health/20
10/06/starting_in_the_womb_females
_h.html
90. Rose, A. J., & Rudolph, K. D. (2006).
A review of sex differences in peer
relationship processes: Potential tradeoffs for the emotional and behavioral
development of girls and boys.
Psychological Bulletin, 132(1), 98131.
https://doi.org/10.1037/00332909.132.1.98
91. Rosenberg, R. E. (1981). Hoffman v.
Board of Education, Hofstra Law Review,
10 (1), Article 13.
https://scholarlycommons.law.hofstra.edu/
hlr/vol10/iss1/13/?utm_source=scholarlyc
ommons.law.hofstra.edu%2Fhlr%2Fvol10
%2Fiss1%2F13&utm_medium=PDF&ut
m_campaign=PDFCoverPages

Page 20 of 22

92. Rothman, L. (2013, November 20). FYI,
parents: Your kids watch a full-time job’s
worth of TV each week. Time.
http://entertainment.time.com/2013/11/20/
fyi-parents-your-kids-watch-a-full-timejobs-worth-of-tv-each-week/
93. Rozado, D., & Arkins, S. (2018). Why are
nondiscrimination statements not diverse?
Academic Questions, 31(3), 295-303.
https://doi.org/10.1007/s12129-018-9719z
94. Sciame-Giesecke, S., Roden, D., &
Parkison, K. (2009). Infusing diversity into
the curriculum: What are faculty members
actually doing? Journal of Diversity in
Higher Education, 2(3), 156-165.
https://doi.org/10.1037/a0016042
95. Smedley, B. D., Stith, A. Y., & Nelson, A.
R. (Eds.). (2003). Unequal treatment.
Confronting racial and ethnic disparities
in health care. The National Academies
Press.
96. Smilowitz, M., & Gabbard-Alley, A. S.
(2002). Learning in the dark: Applying of
classroom technology to large lecture
formats. Engaging Large Classes:
Strategies and Techniques for College
Faculty. 84-96.
97. Smith, B. D., Smith, G. L., Hurria, A.,
Hortobagyi, G. N., & Buccholz, T. A.
(2009). Future of cancer incidence in the
United States: Burdens upon an aging,
changing nation. Journal of Clinical
Oncology,
27(17),
2758-2765.
https://doi.org/10.1200/JCO.2008.20.8983
98. Sneed, J. R., Johnson, J. G., Cohen, P.,
Gilligan, C., Chen, H., Crawford, T. N., &
Kasen, S. (2006). Gender differences in the
age-changing
relationship
between
instrumentality and family contact in
emerging
adulthood.
Developmental
Psychology, 42(5), 787-797.
https://doi.org/10.1037/00121649.42.5.787
99. Snowball, J. (2014). Using interactive
content and online activities to

Copyright © 2020, Archives of Psychology. All rights reserved.

http://www.archivesofpsychology.org

Carolyn R. Fallahi et al.

Archives of Psychology, vol. 5, issue 1, February 2021

accommodate diversity in a large first year
class. Higher Education, 67, 823-838.
https://doi.org/10.1007/s10734-013-97087
100. Steele, C. M. (1997). A threat is in the
air: How stereotypes shape the intellectual
identities and performance of women and
African-Americans.
American
Psychologist, 52, 613-629.
101. Sue, D. W. (2015). Race talk and the
conspiracy of silence: Understanding and
facilitating difficult dialogues on race.
John Wiley & Sons, Inc.
102. Tasker, F. L., & Golombok, S. (1998).
Growing up in a lesbian family: Effects on
child development. Guilford.
103. Timmermans, S., & Haas, S. (2008).
Towards a sociology of disease. Sociology
of Health & Illness, 30(5), 659-676.
https://doi.org/10.1111/j.14679566.2008.01097.x
104. Tracey, M. D. (2005, December).
Cultural competence: An ethical must in
teaching and research. Monitor In
Psychology, 36(11), 47.
http://www.apa.org/monitor/dec05/compe
tence U. S. Department of Education.
(2016, November). Advancing diversity
and inclusion in higher education: Key data
highlights focusing on race and ethnicity
and promising practices.
https://www2.ed.gov/rschstat/research/pu
bs/advancing-diversity-inclusion.pdf
105. Verschelden, C. (Ed.). (2017).
Bandwidth recovery: Helping students
reclaim cognitive resources lost to poverty,
racism, and social marginalization.
Sterling, VA: Stylus Publishing.
106. Vygotsky, L. S. (1978). Mind in
Society (M. Cole, V. John-Steiner, S.
Scribner, & E. Souberman, Eds.). Harvard
University Press.
107. Wadsworth, B. J. (1996). Piaget’s
theory of cognitive and affective
development:
Foundations
of

Page 21 of 22

constructivism (5th ed.). Longman
Publishing.
108. Walker, E. F., & Diforio, D. (1997).
Schizophrenia: A neural diathesis-stress
model. Psychological Review, 104(4), 667685.
https://doi.org/10.1037/0033295X.104.4.667
109. Walters, E. W. (2000). Infusing
diversity into the curriculum: The olivet
plan. About Campus, 4(6), 24-27.
https://doi.org/10.1177/108648220000400
606
110. Waterman, A. D., Reid, J. D., Garfield,
L. D., & Hoy, S. J. (2001). From curiosity
to care: Heterosexual student interest in
sexual diversity courses. Teaching of
Psychology, 28(1), 21-26.
https://doi.org/10.1207/S15328023TOP28
01_05
111. Whittlesey, V. (2001). Classroom
activities to enhance student learning about
diversity Issues (ED458456). ERIC.
https://eric.ed.gov/?id=ED458456
112. Willingham, W. W., & Cole, N. S.
(1997). Gender and fair assessment.
Erlbaum.
113. Witt, S. D. (1997). Parental influence
on children’s socialization to gender roles.
Adolescence, 32(126), 253-259.
114. Woods, C. P. (1996). Gender
differences in moral development and
acquisition: A review of Kohlberg's and
Gilligan's models of justice and care.
Social Behavior and Personality, 24(4),
375-384.
https://doi.org/10.2224/sbp.1996.24.4.375
115. You, Z. (2010). Gender differences in
mathematics learning (EJ915540). School
Science and Mathematics, 110(3), 115117. ERIC.
https://eric.ed.gov/?id=EJ915540
116. Zosuls, K. M., Miller, C. F., Ruble, D.
N., Martin, C. L., & Fabes, R. A. (2011).
Gender development research in sex roles:
Historical trends and future directions. Sex
Roles, 64, 826-842.

Copyright © 2020, Archives of Psychology. All rights reserved.

http://www.archivesofpsychology.org

Carolyn R. Fallahi et al.

Archives of Psychology, vol. 5, issue 1, February 2021

Page 22 of 22

https://doi.org/10.1007/s11199-010-99023

Copyright © 2020, Archives of Psychology. All rights reserved.

http://www.archivesofpsychology.org

